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INTRODUCTION

In Malaysian universities, the Arabic language has become one of the most popular emerging
foreign languages, either as a course or as a study program among non-Arabic speaking learners,
regardless of their religion and cultural background (Kamarul Shukri, 2019). It is offered as either a
compulsory subject or an optional subject in most public universities in Malaysia (Aladdin, 2017). As a
multi-ethnic and multi-religious country, the Arabic language is no longer taught only to Malay Muslims;
It is also an option for non-Muslim Malaysian students. Because of its familiarity with the Islamic faith
and its potential to enhance their sense of righteousness, this language is preferred by many Malay
Muslim students to deepen their understanding of Islam (Mohd Adnan, 2021). Non-Muslim students
typically learn Arabic for communication purposes and find it an engaging and fun course with unique
pronunciation (Arifin etal.,, 2021). As a result, the number of higher institutions across Malaysia offering
the Arabic language for specific or general purposes is constantly increasing (Muhammad Taufiq et al.,
2019; Mohd et al,, 2019; Arifin et al.,, 2021).

Unfortunately, within Malaysia’s higher education, there are still problems and challenges with
teaching and learning Arabic to Arabic speakers. The problem of poor language skills among non-Arabic
speaking learners in Malaysia has existed for several years. Numerous studies have shown that students’
proficiency and proficiency in the Arabic language still needs to be improved (Azlan & Rosni, 2015;
Yahaya et al., 2019). Researchers have found that students who struggle to learn Arabic need more
confidence in learning and using Arabic and more basic vocabulary knowledge and skills (Awang, 2014;
Ghani et al,, 2018). The problem of low language proficiency among non-Arabic speaking learners is
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caused by many reasons, such as poor learner understanding, poor perception, and lower motivation
(Ahmed, 2020). Learning the Arabic language among non-Arabic learners is challenging as they have to
work hard to acquire the required language skills. Since the Arabic language is not their mother tongue,
it requires perseverance and awareness from non-Arabic speaking learners. Factors such as emotions,
learning environment, learning strategies, and skills can influence language acquisition. In addition,
learners need help with learning and acquiring the Arabic language. Learners perceive Arabic as the
most challenging subject when taught as a second or foreign language (Jassem Ali, 2000). According to
Hamidin et al. (2019), most non-Arabic-speaking learners have destructive perceptions and attitudes
toward the Arabic language. In addition, they reflect accordingly that Arabic is a complex language to
learn and master, especially in terms of pronunciation, accompanied by grammar, the writing and
spelling system, diacritics, memorizing vocabulary, literacy, and ultimately recognition of the alphabet
(Aladdin, 2013). This complexity can be perceived as a demotivating learning element and represents a
significant challenge (Zoubhir, 2010).

Furthermore, the poor proficiency of non-Arabic-speaking learners may be due to the teaching
method used by many teachers (Rosni et al., 2016; Hamidah et al., 2022). Confident Arabic teachers
prefer a teaching approach focusing on the teacher and involving fewer students. Most students sit,
listen, and take notes during class, and Arabic language practice and use are restricted to class (Al
Mubhsin & Mustafa, 2020). This situation has resulted in a lack of interest in Arabic, which is considered
an undesirable subject by most Malay learners (Ghazali et al., 2020). However, the pedagogical approach
to teaching the Arabic language is one of the critical issues that remain to be resolved. Recent studies
have found that many higher education institutions still embody traditional teaching methods. Arabic
instruction and acquisition largely depend on the conventional nature of the chalk and language
systems, constant vocabulary practice, memorization, and passive and outdated teaching methods.
Besides, most Arabic teachers still prefer traditional delivery techniques because they consider them
more efficient and timesaving (Mohd Adnan, 2021).

The conventional teaching method used by most Arabic teachers stems from the difficulties they
face in using and adopting technology in the classroom. A previous study by Sahrir et al. (2013) claimed
that using computer-based and online-based training or instructional support in Malaysian higher
education is rare and at an early stage. In addition, it was found that Arabic teachers prefer to use non-
computer teaching materials, mainly because they are unwilling to invest more time and effort into
creating teaching materials. As a result, Arabic teachers need to be more computer competent,
particularly among experienced educators, with limited computer literacy, lack adequate computer
skills, and use passive teaching (Mohd et al.,, 2019). Furthermore, Arabic teachers are often perceived as
lagging in using ICT applications, need more confidence in creating aspects of multimedia teaching
content, and feel more comfortable teaching in a traditional way (Sofia et al., 2021).

Therefore, the process of teaching and learning of Arabic language to non-Arabic speaking
learners in Malaysia urgently needs to be improved compared to the emerging current and cutting-edge
technologies in 21st-century education (Al-Jallad, 2018; Hashim et al, 2018). Teachers should
understand that 21st-century classrooms must provide technology-enhanced teaching materials
(Padmavathi, 2016). Therefore, Arabic teachers need to improve the quality of their teaching with
technology-enhanced materials in line with the current challenges of 21st-century education that could
help students learn more meaningfully. Books, classrooms, whiteboards, technological equipment, and
digital resources can help teachers facilitate learning and improve and use their skills most effectively.
Smartphones and computers are everyday technological devices that can enhance knowledge and
teaching. Nowadays, most educators and students have their smartphones or notebooks, which are
becoming increasingly popular for personal or educational reasons, especially in languages. However, it
is sad that they do not use them for academic or special purposes in learning Arabic as a foreign language
(Ismail & Sahrir, 2017).

Therefore, this study aims to examine the use of a Virtual Learning Environment (VLE) in non-
Arabic speaking learner’s classroom from the perspective of Arabic teachers in higher education
institutions. The primary research topic for this study is to determine how much Arabic language
teachers use virtual learning environments (VLE) in non-Arabic speaking learner’s classroom. The
following are the sub-research questions of the study:
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1. What are Arabic teachers' perspectives on using VLE in their language teaching?
2. What approaches do Arabic teachers take when implementing VLE?
3. How do Arabic Language Teachers utilize VLE to ensure its effectiveness in language learning?

There are a few ways that this study may be useful. By elucidating the underlying feature of their
distinctions and perceptions, the research, which is an in-depth qualitative study, may portray
instructors' points of view. Apart from that, this research can also support the Arabic language teachers
in Malaysia, especially those who teach in higher institutions, by providing them with more details about
virtual learning environments. This study also explains how teachers teaching Arabic as a foreign
language to primary zero students use the virtual learning environment in terms of their approaches to
implementing VLE and how the VLE can be effective in language learning.

Literature review

The implementation of Virtual Learning Environments (VLEs) in Malaysian higher education
institutions creates an excellent opportunity for quality education as they expand the space of the
physical learning environment, provide opportunities to expand the imagination of faculty and learners
alike, and can transform the current Learning needs of the new generation. However, regarding the
acquisition of languages, virtual teaching is only just beginning to gain the same popularity it has
recently enjoyed in other disciplines (Zou et al., 2021). The term virtual learning environment can refer
to several learning arrangements, e.g., a web-based course, a blended or hybrid course, or an entirely
virtual or online course. Virtual learning remains one of the most important tools that has long been at
the forefront of revolutionizing educational practices due to its advantage in terms of space, time, and
resources (Nwagwu, 2020). Additionally, it enables students to learn autonomously and creates new
skills to pave the way for lifelong learning (Dhawan, 2020).

As language learners worldwide increasingly embrace the usage of Virtual Learning
Environments (VLEs) outside the classroom, Virtual Learning Environments (VLEs) outside of school,
these digital technologies are also being utilized in the classroom by language teachers as well.
According to the available research, VLEs already can boost learner achievement when utilized ethically.
Advances in ICT are undoubtedly changing work culture rapidly. Teachers must recognize that 21st-
century classrooms have to include technology-enhanced instructional materials and be ready to
employ and adapt technology as it improves student learning (Padmavathi, 2016). According to
Norfaezah (2015), teachers need to initiate a paradigm shift in their teaching and not just rely on chalk
and speech. This is because the method is tedious and reduces students' motivation to learn. Teachers
need to enhance their standing in teaching as well as to know in line with current education challenges
with facilities that could enhance their understanding and help them learn more meaningfully (Abdul
Rahim & Hayazi, 2010). In Malaysia, public universities employ e-learning or a VLE as a platform to give
their students a wide range of programs. In addition to incorporating virtual learning environments
(VLE), numerous public universities have indeed implemented so. Presently, all 18 public institutions in
Malaysia provide VLE to improve lectures and classes (Ahmad Fuzi & Jafalizan, 2017). The investigation
of students' preparedness for the virtual learning environment served as the foundation for Lee, Hong,
and Ling's study of online learning or virtual learning environments in Malaysia, which began in 2002.
In general, most studies focused on examining the effects of VLE on students rather than teachers. There
are few studies involving teachers in implementing VLE, but it was more about reading their perception
and acceptance of technology.

METHODS

The qualitative research design was chosen to result from the researchers' interest in exploring the
perspectives and experiences of Arabic foreign language teachers in using a Virtual Learning
Environment (VLE) in their language teaching. To examine social and cultural occurrences and to take
note of the sentiments, ideas, actions, and beliefs of the general public, the qualitative research approach
was established in the social sciences. Furthermore, according to Denzin and Lincoln’s study in 2005,
qualitative research focuses on understanding phenomena or events in terms of the meanings they will
discover. Again, it is also highlighted by Merriam and Tisdell (2016) as an awareness of the meaning
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that people have created. The interview method was used for this study. The interview examines Arabic
teachers' perspectives on using Virtual Language Learning (VLE). A major technique frequently
employed by qualitative researchers is conducting interviews with chosen participants. Utilizing
interview techniques enables the researcher to learn about the subjects' thoughts, feelings, and current
concerns. It is highly advised to employ qualitative methodologies because the research concerns
human interaction and perspectives. Respondents will give more truthful responses and opinions when
speaking with the interviewer face-to-face, hence the outcome will be more accurate.

Population and sample

Purposive sampling, which identifies the crucial factors for selecting the research sample, was utilized
to pick the research sample for this study. The non-probability purposive sample is often chosen
depending on the characteristics of the population and the goals of the investigation. Therefore, the
sample used for this study consisted of 3 Arabic language teachers who served at least two years of
experience. They were selected to provide enough valuable data. They were chosen from the same
institution that offered a foreign language course in Arabic, the Centre for the Promotion of Knowledge
and Language Learning (CPKLL), University Malaysia Sabah in the Kota Kinabalu branch (main campus).
They would be able to provide more detailed and in-depth information related to the research objectives
(Creswell, 2014; Patton, 2002). To maintain the informants" personal confidentiality, each informant
will be introduced as #I1 (informant 1), #12 (informant 2), and #13 (informant 3).

Instrument

The three informants were subjected to one-on-one, in-depth interviews. Semi-structured interviews
with a total of 15 questions were used as the qualitative instruments for this study's qualitative data
collection. In addition to capturing data from the interviews, the researcher modified an interview
methodology from Creswell (2008).

Pilot Interview

Generally, a pilot study is one of the essential components in data collection, which is a small-scale test
of all the processes envisioned to be utilized in the primary survey (Monette, 2002). Before the questions
are finalized, replacement and rephrasing will be made to address any shortcomings that were
discovered during the pilot testing of the interview questions. Before piloting the interview questions,
the researcher asked for question checking done by the two expert professors at Kulliyyah of Education,
[IUM. The interview questions were amended according to the comments given by the expert. A pilot
interview was conducted before actual interviews to improve the quality of interview questions. Minor
changes were made to the wording of the question.

Data Collection Procedure

The primary source of data collection was interviewing three Arabic language teachers. Semi-
structured interviews were used to obtain the data so that the informants to express their experiences
in an accessible manner. People who are interviewed can express themselves using semi-structured
interview formats with accordance to Bilyiikoztirk, Kilic-Cakmak, Akgiin, Karadeniz, and Demirel
(2012). By doing so, researchers can hear the opinions of the informants regarding the difficulties they
encountered when implementing a virtual learning environment in their classrooms and the novel
results they learned from it (Creswell, 2007). The researcher should keep in mind that the purpose of
in-depth interviews is not to obtain responses to queries. Understanding other people's lived
experiences and the meaning they assign to them is at the core of in-depth interviewing, and an interest
in other people's experiences is at the core of interviewing research (Seidman, 2013). It also helps the
interviewers to probe for further information, elaboration, and clarification of responses (Creswell,
2014).

According to Flick (2014), open-ended questions created for semi-structured interviews served
as a foundation to help the interviewer ask specific questions. Merriam and Tisdell (2016), who contend
that offering interview protocols may be more readily native to getting feedback from informants, also
back this viewpoint. The identified informants were scheduled for the interviews at a time that worked
for them. These interviews were also conducted through the length of each interview's phone call for
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58:13 minutes, 15:07 minutes, and 56:32 minutes each. The interviews were conducted in Malay;
however, informants needed to be more uninhibited to switching languages which are Malay and
English with less restraint to accurately explain their communicative intention or ideas. Additionally,
the depth interviews were taped.

Data Analysis Procedure

The process that follows data collection is data analysis. The four components that should be included
in data analysis methodologies, according to Nik Suryani (2008), are data organization, generation of
categories, themes, and patterns, study focus, as well as evolving hypothesis testing. To analyze the data
for this study, the researcher has followed a few steps, including (i) word-by-word transcription of the
information gleaned from the interview session, (ii) interview transcription, (iii) coding, and (iv)
labeling of the same codes and grouping into relevant groups. Analyses of interview data were guided
by the research questions outlined. After reading, classifying, and interpreting data, themes were
explored and determined. The researcher used a method called thematic analysis (TA), which focuses
on identifying, assessing, and documenting themes that are common patterns found in several data sets
that are crucial for describing a phenomenon and are connected to a particular research subject (Braun
& Clarke, 2006).

Credibility and trustworthiness

Several portions of the generated themes were transmitted to two inter-raters to guarantee the validity
and reliability of the data. This procedure was necessary to confirm that the researcher gave the themes
careful thought. As stated by Creswell (2014), the method is used to check the consistent pattern of
themes development among several investigators or teams in qualitative research. The average inter-
rater" agreement was 93.7%, which indicated that the researcher’s interpretation was reasonable and
representative. The researcher's interpretation was reasonable and representative, as evidenced by the
average inter-rater agreement of 93.7%.

RESULTS AND DISCUSSION

This section reports the utilization of virtual learning environment (VLE) in non-Arabic speaking
learners’ classrooms from the perspectives of Arabic language teachers at higher educational
institutions. From the teachers’ interview, the use of this virtual learning environment (VLE) for Arabic
language teaching consisted of different extents and dimensions. The findings illustrated according to
the mentioned above research questions. The first segment included the Arabic teachers’ perspectives
on using VLE. The second section will be about Arabic teachers’ approaches when implementing VLE.
The last part looked at how VLE can effectively teach the Arabic language. The responses of the three
informants would illustrate the main themes found.

RESEARCH QUESTION

1. What are AFL teachers’ perspectives on using VLE in their language teaching?

This study ascertained Arabic language teachers’ points of view of the virtual learning environment
(VLE). Based on data analysis from interviews, three significant themes were found that describe their
understanding of the use of VLE. First, teachers view it as their responsibility of the teachers to teach
online. The second theme is teachers’ view of VLE as an interactive educational online platform. The
third theme for this research question reported VLE as autonomous learning.

Table 1. Perspectives on using VLE

Themes
Theme 1 Teachers’ Current Responsibility to Teach Online
Theme 2 VLE is an Interactive Educational Online Platform

Theme 3 VLE is an Autonomous Learning

Theme 1: Teachers’ current responsibility to teach online
First, teachers nowadays view VLE as a responsibility and commitment to teaching online. Teachers
must raise the level of education in accordance well with current challenges of education with facilities
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that could help students understand and help them towards more meaningful learning. According to
informant 2, teaching using VLE is current demand and responsibility that every teacher should do.
Informant 2 uttered:

“VLE ni adalah memanfaatkan kecanggihan teknologi yang ada sekarang. Dengan
gunakan platform atas talian dan adalah menjadi tanggungjawab guru untuk gunakan
VLE pada masa kini”.

Translation:
"This VLE is to take advantage of the technological sophistication available now. By using
an online platform, and it is the responsibility of teachers to use VLE nowadays”.

In addition, Informant 1 said that every teacher needs to know about VLE as it is a responsibility to teach
online today. Informant 1 said:

“VLE adalah satu kaedah pengajaran secara alam maya..seakan-akan benda tu berlaku
dalam dunia yang sebenar la macam pembelajaran secara bersemuka ..tetapi kita buat
secara online..sekarang semua guru wajib tahu tentang VLE.jadi tanggungjawab guru
masa kini..Itu yang saya faham la secara umum tentang VLE.”

Translation:

"VLE is one method of teaching in the virtual world...it's like happens in the real world, just
like face-to-face learning...but we do it online...now all teachers must know about VLE. So,
it's the responsibility of today's teachers. That’s what I generally understand about VLE.”

Informant 3 believed that VLE is a current trend that every teacher should perform. He is also concerned
about the need for every teacher to be prepared online, as VLE can enhance students learning.

“VLE sudah menjadi trend kan sekarang ini...dan jadi tanggungjawab guru juga...saya kira
semua guru hendaklah bersedia untuk guna teknologi dan mengajar secara maya kerana
ia mampu meningkatkan kemampuan pelajar masa kini...mengambil kira kelas pada abad
ke-21 ini.”

Translation:

"VLE has become a trend right now..and it’s teachers’ responsibility too...I think all
teachers should be prepared to use technology and teach virtually because it can improve
the ability of today's students...considering this 21st-century classroom nowadays..."

Theme 2: VLE is an interactive educational online platform.
The second theme is teachers’ view of VLE as an interactive educational online platform that allows
teachers to deliver the course material. As asserted by informant 1:

“VLE bagi saya satu platform yang menarik. Saya menggunakan SmartUMS untuk
menyimpan bahan kemudian pelajar download dan rujuk bahan tersebut. So saya rasakan
bermanfaat untuk dikongsi dan dibincangkan bersama.”

Translation:
"VLE, for me, is an interesting platform. It’s very interactive too...I use SmartUMS to present

the material, and then the students download and refer to the material. So, 1 feel it is helpful
to share and discuss together.

Furthermore, informant two additionally uttered that VLE is a very interactive teaching platform, and
students seem comfortable and responsive while learning using VLE. She alleged:
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VLE ni sangat interaktik. kita juga boleh berkomunikasi dengan pelajar...kadang-kadang
kita minta juga pelajar untuk memberikan respon terhadap topic yang saya ajar..Dan
Alhamdulillah..pelajar-pelajar ni.sebenarnya saya tengok mereka ini selesa dan mereka
ini sangat responsive kalau guna VLE ni”

Translation:

This VLE is very interactive. We can also communicate with students. Sometimes we also
ask students to respond to the topics I teach. And Alhamdulillah..these students... I see they
are comfortable and very responsive when using this VLE."

While informant 3 also reported that VLE is valuable and helps enable interaction during learning.
Informant 3 asserted:

“saya Nampak VLE ni sangat bermanfaat dan menarik...sangat flexible dan membenarkan
kita untuk berinteraksi dengan pelajar.

Translation:
"l find this VLE very useful and exciting..very flexible and allows us to interact with students.

Theme 3: VLE is an Autonomous Learning

The third theme in the interview data is that Arabic teachers view VLE as an effective autonomous
learning environment. According to informant 1, by using VLE, students learn according to their capacity
to self-direct their learning.

“Dengan menggunakan VLE, pelajar boleh belajar sendiri dalam suasana autonomous
atau self-learning...cari tahu maklumat dan mereka belajar ikut kemampuan dan cara
tersendiri...dan...memudahkan diorang lah diorang boleh cari masa yang sesuai kan.”

Translation:

“Using VLE, students can learn independently in an autonomous learning
environment..find out information and learn according to their abilities and
methods...and...it makes it easier for them to find the right time."

Moreover, informant 2 reported the same view, claiming that VLE places great importance on self-
learning ability. Informant 2 expressed that:

“Students lah yang akan come up dengan usaha memahami kursus kemudian dia akan
kongsikan denganrakan-rakan dan pensyarah...akan bincangkan dan pensyarah akan
tambah dan perbetulkan sekiranya perlu ataupun top up apa-apa yang dirasakan perlu
lah. So, VLE sangat mementingkan kemampuan self-learning”.

Translation:

"Students are the ones who will come up with an effort to understand the course, and then

they will share it with their friends and the lecturer...will discuss together, and the lecturer

will add and correct if necessary or top up anything that they feel is necessary. So, VLE

places great importance on self-learning ability".
What is more, Informant 3 pointed out that students must be able to control themselves and monitor
their learning because VLE revolves around learning to be responsible for themselves.

“Bila guna VLE, pelajar mesti mampu mengawal diri dan monitor pembelajarannya..bila
belajar secara online ni...mereka terdedah dengan bermacam-macam gangguan...mereka
susah untuk engage dalam pembelajaran...kadang mereka seperti sukar bagi tumpuan
semasa belajar.jadi bagi saya pembelajaran VLE ni satu pembelajaran yang berkisarkan
pelajar belajar bertanggungjawab ke atas pembelajaran diri sendiri”
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"When using VLE, students must be able to control themselves and monitor their
learning...when learning online, they are exposed to various distractions. They also find it
challenging to engage in learning..sometimes they seem to have difficulty concentrating
while studying..so for me learning this VLE revolves around students learning to be
responsible for themselves”

RESEARCH QUESTION 2

What approaches do AFL teachers take when implementing VLE?

Various approaches can be followed when developing and implementing VLE. Teachers can choose an
appropriate approach to the situation, learners' needs, and learning context. Based on data analysis from
interviews, four main themes were identified as crucial features regarding Arabic teachers' approaches
to implementing VLE: blending synchronous and asynchronous delivery, utilizing various technology
options, promoting self-regulated learning, and emphasizing collaborative learning.

Table 2. Teachers’ approaches when implementing VLE

Themes
Theme 1 Blending Synchronous and Asynchronous Delivery
Theme 2 Integrating Various Multimedia Platforms
Theme 3 Promoting the Self-Directed Learning Approach

Theme 4 Emphasizing Collaborative Learning

Theme 1: Blending Synchronous and Asynchronous Delivery

The first theme found from the interview regarding the approach Arabic teachers took, merging
synchronous and asynchronous ensuring that they are prepped for class in advance. As informant one
mentioned:

“Saya gunakan kedua-dua yang mana saya merujuk kepada pembelajaran segerak atau
tidak segerak. So kalau PDP itu perlu kepada perbincangan real time secara nyata, kita
boleh guna perbincangan segerak iaitu secara live lah. Untuk yang tidak segerak, kita
boleh buat flipped class. Contohnya, kita rakam satu sesi pengajaran menggunakan skrin
khas ataupun rekoder. Kemudian kita bagi kepada pelajar untuk mereka rujuk so bila
pelajar rujuk, pelajar mempunyai pendedahan yang cukup mantap sebelum mereka masuk
kedalam kelas.”

Translation:

"l use both... I think I'm referring to synchronous and asynchronous modes. So, if teaching
and learning need a real-time discussion, we can use a synchronous discussion live. For
asynchronous learning, we can make a flipped class. For example, we may record a
teaching session using a special screen or recorder. Then we give it to the students so when
they refer to them, then they have a solid enough exposure before they enter the class.”

Referring to informant two, she said synchronous and asynchronous delivery benefits educators and
learners.

“Saya akan combine mode pengajaran secara segerak dan tidak segerak. Contohnya, saya
rakam video pengajaran dan saya akan minta pelajar tengok semula dan minta mereka
siapkan tugasan, berkaitan dengan mengulas video tersebut. Dan kadang-kadang saya
akan buat live meeting...kedua-dua mode memberi faedah kepada guru dan pelajar dalam
pembelajaran”

Translation:
I will combine synchronous and asynchronous teaching modes. For example, I record a
teaching video, and I will ask the students to watch it again and ask them to complete an
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assignment related to commenting on the video. And sometimes 1 will do a live
meeting...both modes benefit teachers and students in learning.”

Moreover, informant 3 reported that blending synchronous and asynchronous delivery is essential as
both are effective in learning. Informant 2 articulated that:

“Saya gabungkan mode segerak dan tidak segerak, selain sediakan bahan, link dan aktiviti
secara tidak segerak, saya suka untuk gunakan FB Live sebagai pembelajaran secara
segerak. Ini memang saya punya favourite platform la ni. Facebook Live ni adalah satu
kaedah online yang bagi saya sangat interaktif dan sangat berkesan la untuk bagi
penerangan dan pejajar akan respon.”

Translation:

“I combine synchronous and asynchronous modes, in addition to providing materials, links,
and activities asynchronously, I like to use FB Live for synchronous learning. This is indeed
my favorite platform. Facebook Live is an online method that is very interactive and
effective for sharing information and aligning responses.”

Theme 2: Utilizing Various Technology Options / Integrating Various Multimedia Platforms
The second theme of Arabic teachers’ approach when implementing VLE is utilizing various technology
options to support teaching and enhance student learning. As asserted by informant 1:

“Saya menggunakan SmartUMS sebagai platform untuk menyusun tadbir pdp saya di
dalam kelas. tapi oleh kerana SmartUMS ni kan sangat terhad...contohnya saiz video yang
ada limit. Jadi saya juga guna beberapa option yang lain contohnya Google Classroom
sebagai medium penghantaran video. Saya juga menggunakan menteementor dan quiziz
sebagai platform belajar...maksudnya, saya masih bergantung dalam platform lain lainlah
untuk support saya punya PDP ya.”

Translation:

"l use SmartUMS as a platform to organize my PDP, but because SmartUMS is very
limited...for example, the video size has a limit. So, I also use some other technology options,
such as Google Classroom as a video delivery medium. I also use mentee mentors and
quizzes as a learning platform..meaning I still rely on other platforms to support my PDP."

In addition, while using the VLE, teachers will use various exciting and fun platforms to help students
learn better. Informant 2 explained that teachers utilize online resources about using technology to
enhance teaching in several ways.

“Saya suka untuk gunakan pelbagai sumber teknologi dalam talian atau beberapa
platform pembelajaran berbeza untuk meningkatkan pengajaran dalam beberapa cara
yang berbeza...bagi saya sangat interaktif dan sangat berkesan”

Translation:

"I like to use various online technology resources in or several different learning
platforms to improve the teaching line in several different ways..for me it is very
interactive and very effective"

Informant 3 further asserted that teachers could use numerous technology tools to facilitate learning
and increase students' understanding, especially when teaching grammatical topics.
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“Apabila melibatkan penerangan tentang ilmu tatabahasa yang agak teknikal dan
complicated untuk difahami. So, terpaksa la saya cari platform yang lain. Contohnya
dengan menggunakan apps beberapa bahan-bahan yang saya rasakan perlu untuk
memberikan penambahan kefahaman pelajar.”

Translation:

"When it involves explanations about the knowledge of grammar which is quite technical
and complicated to understand. So, I had to find another platform. For example, I need
to use apps, other platforms, and some materials to increase students' understanding.

Theme 3: Promoting the Self-Directed Learning Approach

The third theme regarding the Arabic teacher approach when implementing VLE is promoting the self-
directed learning approach. Learners should be the one who takes the lead on their learning and takes
responsibility for many activities traditionally dictated by the instructor. Informant 1 uncovered:

“Dalam pembelajaran VLE... pembelajaran mestilah lebih kepada pembelajaran terarah
kendiri iaitu self-directed learning lah. So pelajar itu sendiri yang menetapkan objektif
pembelajaran, dan mengenal pasti sumber untuk membantu mereka mencapai matlamat
mereka. Pelajar mestilah mempunyai keupayaan untuk mengendalikan pembelajaran
secara autonomi..kita hanya memimpin pembelajaran mereka”

Translation:

"In VLE, learning must be more into self-directed learning. So, the students themselves set
the objective learning resources and identify them to help them achieve their goals.
Students can control their learning autonomously. We, as an instructor, lead their
learning.”

Informant 3 reported that students need to be encouraged to manage and coordinate their learning
independently. Informant 2 articulated that:

“Pelajar perlu digalakkan untuk menggunakan segala usaha dalam diri supaya dia boleh
menguruskan dan menyelaras sendiri pembelajaran itu seharusnya berlaku macam mana
dia boleh capai apa matlamat pembelajaran dan laksanakan aktiviti dan kemahiran yang
guru cuba sampaikan kepada pelajar”

Translation:

"Students must be encouraged to use all their efforts to manage and coordinate their
learning independently...they know how they can achieve the learning goals and
implement the activities and skills that the teacher is trying to convey to the students”

In addition, while using the VLE, teachers will ask students to take the initiative in their learning and
determine the learning strategies that they feel are effective. Informant 2 explained that:

“saya akan meminta pelajar untuk membuat inisiatif dalam pembelajaran mereka...
mereka yang akan menentukan proses belajar sendiri...cari tahu keperluan, tujuan yang
ingin dicapai dan tentukan strategi belajar yang mereka rasakan berkesan”

Translation:

"l will ask students to take the initiative in their learning... and they are the ones who
determine their learning process themselves... find out the needs, goals to be achieved and
determine the learning strategies that they feel are effective”

Theme 4: Fostering Collaborative Learning Technique
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The fourth theme of Arabic teachers’ approach when implementing VLE is fostering collaborative
learning. As asserted by informant 1, Arabic teachers must foster collaborative learning techniques such
as assigning roles to the members of each group and working together.

“Saya akan meminta pelajar untuk bekerjasama dan berinteraksi dengan rakan melalui
mesej segera, mesej suara..dan tugasan video berkumpulan...yang bermakna mereka
perlu belajar dan bekerjasama dalam kumpulan..supaya mereka tidak berasa bosan dan
boleh terus terlibat dalam pembelajaran VLE."

Translation:

“I will ask students to collaborate and interact with friends through instant messages,
voice messages...and group video assignments..which means they must learn and work
together in groups...so they don't feel bored and can stay engaged in VLE learning.”

Besides that, Arabic teachers also foster collaborative learning by showing students how to listen to one
another, taking time to discuss, and practicing listening skills among peers and teachers. As informant
2 disclosed.

Saya akan gunakan pembelajaran secara kolaborasi..yang mana pelajar perlu
berkomunikasi dengan rakan-rakan dan berkongsi idea. Mereka juga perlu bersama-
sama belajar dan perlu juga ada pebincangan bersama”

Translation:

[ will use collaborative learning..where students have to communicate with peers and
lecturers and share ideas. They also need to study together, and there needs to be a
discussion together"

Furthermore, teachers also like to use a peer-to-peer and group work format in teaching using VLE and
consider giving each group a different task to have a more personalized learning experience. As stated
by informant 3:

“Saya suka gunakan peer-to-peer dan group work format dalam pengajaran
menggunakan VLE. Saya juga suka berikan tugasan berbeza bagi setiap kumpulan dan
mereka akan bekerjasama dalam kumpulan dan membincangkan isu yang diberi untuk
diselesaikan. Jadi, pelajar akan mempunyai pengalaman pembelajaran yang lebih
bermakna.”

Translation:

“I like to use a peer-to-peer format in teaching using VLE. I also like to give different tasks
for them to work together in each group and discuss the issues given to solve. So, students
will have a more meaningful learning experience.”

RESEARCH QUESTION 3

How do Arabic Language Teachers utilize VLE to ensure its effectiveness in language learning?
This study further discovered how Arabic language teachers utilize VLE to ensure its effectiveness in
language learning. Based on data analysis from interviews on how to make VLE more effective, the
informant's responses were directed to three main themes: mix-up content and collaboration types,
emphasis on interaction, and use of gamification to keep students engaged.

Table 3. Perspectives on using VLE
Themes
Theme 1 Mix-up Content and Collaboration Types
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Theme 2 Emphasis on Interaction
Theme 3 Use of Gamification

Theme 1: mix-up content and collaboration types

The first theme found from the interview regarding how Arabic language teachers utilize VLE to ensure
its effectiveness in language learning is mixing up content and collaboration types. According to
informant 1, the arrangement of the content and materials in VLE is also considered. The foundations of
an efficient educational system lie in the thorough planning of a teacher who matches all knowledge
resources with the student’s learning abilities. Informant 1 uttered:

Bagi saya, kepelbagaian persembahan dan penyusunan kandungan pembelajaran dalam
platform pembelajaran maya ni adalah sangat-sangat penting. Dengan menyediakan
variasi bahan-bahan yang menarik dan pelbagai jenis media dalam VLE seperti teks, grafik
dan video, pelajar akan mampu untuk belajar dengan lebih baik’

Translation:
For me, the variety of presentations and the organization of learning content in this virtual
learning platform is very important. By providing a variety of interesting materials and
different types of media in the VLE such as text, graphics and video, students will be able to
learn better”

Additionally, while using the VLE, teachers ought to provide separate spaces that offer students options
that best suit their learning preferences. As mentioned by informant 2:

“Yang pertama, di peringkat guru itu sendiri..bagaimana guru menyusun dan
menvariasikan bahan-bahan pengajaran online. Guru perlu susun pengajaran
berdasarkan objektif kemahiran bahasa yang ingin dicapai. Kita tahu kemahiran bahasa
ada empat..dan bagaimana pelajar boleh capai kemahiran-kemahiran ini. Selain itu, guru
juga boleh menyediakan ruang khas yang memberi pelajar pilihan yang paling sesuai
dengan gaya pembelajaran mereka bagi mencapai kemahiran bahasa. Contohnya,
sediakan ruang an instructor-led tutor agar pelajar boleh menerima sokongan tambahan
daripada guru untuk memahami bahan pembelajaran, atau ruang an active open-group
di mana pelajar boleh bekerjasama melalui sembang suara dan video untuk praktis
kemahiran bertutur.”

Translation:

First, at the level of the teacher himself...how the teacher organizes and varies the online
teaching materials. The teacher needs to organize the teaching based on the objective of
the language skills to be achieved. We know there are four language skills to be achieved.
In addition, teachers can also provide a space that gives students a choice that best suits
their learning style to achieve language skills. For example, provide instructor-led tutoring
spaces so students can receive additional support from teachers to understand learning
material or active open group spaces where students can collaborate via voice and video
chat for practicing speaking skills.”

As for informant 3, he stated that an independent study room is important where students can study
calmly and independently in the learning tasks given according to their methods and abilities.

“Selain persembahkan bahan-bahan yang interaktif dalam VLE saya suka sediakan
independent workroom di mana pelajar boleh belajar secara tenang dan bebas dalam
tugasan pembelajaran yang diberikan mengikut cara dan kemampuan mereka sendiri.
Selain berkolaborasi dengan rakan-rakan, bagi saya, pelajar juga perlukan ruang sendiri
agar mereka dapat memahami bahan-bahan pembelajaran dan menguasai isi kandungan
tersebut.”
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Translation:

"Besides offering interactive materials in the VLE, I like to provide an independent study
room where students can study calmly and independently in the learning tasks given
according to their methods and abilities. In addition to collaborating with friends, for me,
students also need their own space to understand the learning materials and master the
content.”

Theme 2: emphasis on interaction

The second theme is the emphasis on interaction with students. Based on the findings, all informants
agreed that teachers should emphasize interaction with the students when implementing VLE because
the learning process occurs correspondingly to the interactions amongst individuals and their
environment. Informant 1 put into words:

“Bagi saya, keberkesanan VLE ini bergantung pada interaksi dua pihak iaitu guru dan
pelajar. Guru dan pelajar perlu berinteraksi secara efektif dengan pelajar contohnya
dengan memberikan arahan dan tugasan yang jelas, beri sokongan semasa pembelajaran
dan beri maklumbalas hasil tugasan yang diterima ...”

"For me, the effectiveness of this VLE depends on the interaction between the two
parties, the teacher and the student. Teachers and students need to interact effectively
with students, for example, by giving clear instructions and assignments, providing
support during learning, and giving feedback on the results of assignments received..."

Informant 2 further mentioned that:

Pelajar perlu berinteraksi dengan guru, sesama pelajar pun perlu berinteraksi secara
sendiri sebab pelajar sesama pelajar ni dia lebih dekat dan lebih kenal. Faham
memahami antara satu sama satu dengan yang lain. So kalau pelajar A ada kekurangan,
pelajar B dia ni akan bantu top up kelemahan ataupun menyokong A ni lah, jadi macam
tu juga dengan B. Dia akan bantu B, kita akan dapat satu kombinasi yang sangat-sangat
mantap dan A dan B boleh lebih maju dan belajar mencapai apa sebenarnya matlamat
dalam pembelajaran itu dengan baik.”

Translation:

Students need to interact with the teacher, fellow students also require interacting on
their own because students are closer and know each other better...understand each
other. So, if student A has deficiencies, student B will help top up the weaknesses or
support A, so it's the same with B. He will help B, then we will get a very strong
combination, and A and B can progress and learn to achieve what the goal in learning is
well."

Furthermore, Arabic teachers also believe that interaction is the key that helps make learning more
effective. As reported by informant 3:

“Bagi saya, apabila kita terlibat atau melibatkan diri di dalam apa-apa sahaja
pembelajaran secara online. Kunci sebenar adalah interaksi. Apabila guru dan pelajar
atau pelajar dan pelajar ini berinteraksi, maka mereka terlibat secara aktif dalam
pembelajaran.”

Translation:

"For me, when we get involved in any interaction online learning. The real key is
interaction. When teachers and students or students and students interact, they are
actively involved in learning.”
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Theme 3: use of gamification

Using gamification is the third theme identified on how Arabic language teachers make VLE effective in
language learning. Informant 2 uttered that the usage of gamification in a VLE makes it more interesting
for students.

“Bagi saya seorang pengajar itu perlu kreatif dalam pengajaran. Pelajar mungkin rasa
terasing, bosan, kurang tumpuan dan tidak mahu ambil bahagian dalam pembelajaran.
Jadi penggunaan gamifikasi dalam pembelajaran VLE akan membantu meningkatkan
penglibatan pelajar”

Translation:

"For me, a teacher needs to be creative in teaching. Students may feel isolated, bored,
lack concentration, and not want to participate in learning. So, the use of gamification in
a virtual language learning environment will help increase student engagement”

Furthermore, Arabic teachers also believe that using game elements helps make learning more effective.
As reported by informant 2:

“Sebenarnya penggunaan elemen permainan sangat membantu menjadikan
pembelajaran itu lebih efektif. Pelajar akan mampu belajar dengan lebih apabila mereka
rasa seronok”

Translation:
"Actually, using game elements helps make learning more effective. Students will be able
to learn more when they have fun"

Furthermore, informant three similarly agrees that students will be more interested in learning
if the teacher can include games in learning. He stated that:

“Saya rasa pelajar akan lebih berminat untuk belajar sekiranya guru dapat menarik
perhatian mereka untuk turut serta dalam aktiviti...dan selitkan juga permainan..saya
percaya permainan boleh menjadikan pembelajaran menggunakan VLE ni akan lebih
berkesan.”

Translation:

“I think students will be more interested in learning if the teacher can attract their
attention to participate in activities..and the teacher can include games too...I believe
games can make learning using this VLE more effective."

DISCUSSION
What are AFL teachers' perspectives on using VLE in their language teaching?

This study explores the perspectives of Arabic teachers about a virtual language learning
environment. From the result of the analysis of the interview data, it is found that teachers view VLE as
their responsibility to teach online, VLE as an interactive educational online platform, and VLE as
autonomous learning.

This study found that Arabic foreign language teachers view VLE positively in their
teaching. They know its usefulness as an interactive pedagogical learning platform that can help them
facilitate their teaching on the road to recovery. Apart from that, they are also concerned about their
role and responsibility in implementing VLE, especially in this new era of technology and meeting the
needs of the new generation of learning. This is supported by Mohd Kamal et al. (2019), who found that
educators need to go online and create teaching and learning innovations to meet the needs and desires
of the younger generation.

VLE is a current trend that every teacher should perform to serve the needs of learners
nowadays. This requires teachers to use innovative instructional strategies or materials when teaching
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and learning online (Tukimin et al., 2018). This study found that Arabic teachers are concerned about
the need for every teacher to be prepared online, as VLE can enhance students learning. This finding
coincides with Padmavathi (2016) mentioned that because technology improves students' learning,
teachers should use and adapt it. It is a fact that 21st-century classrooms must provide technology-
supported teaching materials. In Malaysia, Public universities provide their students with a wide range
of programs, and they do so use an e-learning or VLE platform. Currently, VLE is available in all 18 of
Malaysia's public universities to improve teaching and learning sessions (Ahmad Fuzi & Jafalizan, 2017).

Furthermore, Arabic teachers found VLE as an interactive educational online platform that
allows teachers to deliver the course material where students seem comfortable and responsive while
learning using. It is also valuable and helps enable interaction during learning. This study corresponds
to the definition stated by many scholars such as Britain & Liber (2004) and Wilson (1996), who stated
that VLE is a computer-based environment that is very interactive which allows the interaction between
users, access to a wide range of resources, the exchange of views, and access to users to obtain various
valuable materials. Interactions among students make positive contributions to students' learning.

Besides that, Arabic teachers view VLE as giving an advantage to students to learn on their own
or at their own pace. It has been demonstrated that this learning is quick, easy, and efficient. Students
who self-learn can recognize issues and seek remedies right away. Students should indeed be allowed
to learn according to their own time and pace. Aside from that, VLE can also benefit teachers by
providing online learning resources for students to use and reference. It will make it easier for students
to repeat the lesson after their own time. The flexibility of online learning allows students to absorb
concepts slowly and ensure they are fully understood before proceeding. Eventually, this will attract
students to engage in education and learn better.

What approaches do AFL teachers take when implementing VLE?

The need for teachers to leverage best practices in online teaching and course design is critical.
This study also identified the approaches Arabic teachers take when implementing VLE through the
result of the interview. Four approaches are identified: blending synchronous and asynchronous
delivery, integrating various multimedia platforms, promoting self-regulated learning, and emphasizing
collaborative learning.

Based on the teacher interview, combining synchronous and asynchronous modes is one of the
teaching approaches in implementing VLE and supporting learners. An asynchronous online course is a
course where the majority of the material is offered online and students can enroll at any time, from any
location. Real-time online or perhaps in meetings are not available. On the other hand, with
Synchronous, students can attend classes anywhere because the majority of the material is supplied
online. Students can link in from anywhere to participate in the class in real-time online meetings.

Some of the drawbacks of asynchronous online learning, such as a lack of immediacy,
community, engagement, and audiovisual communication, may be lessened by combining it with
synchronous learning. Depending on the learning goal, learners can benefit from both synchronous and
asynchronous learning. For synchronous instruction, teachers use pre-recorded instructional videos for
student reference. To allow students to repeat the lesson multiple times in their own time. Regarding an
asynchronous way of teaching, teachers claimed that live meetings or live discussions were used by
Arabic teachers when implementing VLE because of their interactivity and practicality in getting
students' responses.

Furthermore, Arabic teachers believe that integrating various multimedia platforms can assist
students in preparing for lessons beforehand, allowing for more concentrated instruction and
meaningful involvement and conversation during student-teacher interactions. Teachers found that
they don't just rely on any particular platform provided by the university. They always support their
teaching and learning with suitable media and required apps. They similarly mentioned other
supporting platforms used to support teaching and learning.

Not only that, but the approach Arabic teachers used in implementing VLE also encouraged self-
regulated learning. Learners must conduct self-planned and self-implemented learning projects and
select or influence the learning objectives, activities, resources, priorities, and level of energy
expenditure as the other learners direct and describe self-directed learning as knowledge growth and
ability. In addition, through learning by making and learning by doing, students acquire knowledge
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themselves, including opportunities for students to share ideas and skills, and engage in creative and
critical learning in a new media classroom environment. According to Zimmermann & Schunk (2011),
self-regulation governs thinking and acting. For example, students can think more carefully about how
they learn and what strategies they need to be successful in college. This finding supported Curran &
Wetherbee (2014), who stated that the teacher ought to let the students take charge of their education
so they can pursue their unique needs, skills, and interests.

The last approach is the promotion of collaborative learning techniques. Collaborative
online learning is not about replacing the teacher but about using technology to increase and improve
communication between teachers and learners. When speaking of collaboration, refers to the
engagement between teachers and students in carrying out activities related to the classroom. In
addition, there must be a mutual understanding between both of them when implementing VLE for it to
work. Silvana Faja (2013) supported this finding as collaborative activities can potentially engage
students and create a sense of community in online courses.

Students feel exhausted when they sit in front of a computer screen for hours. This reduces the
ability to concentrate and learning suffers. This is where collaborative learning strategies come in,
ensuring students enjoy and perform better in online learning. Based on the results, the teachers'
teaching method can be explained by promoting collaborative learning techniques, such as assigning
roles to the members of each group and working together. Arabic teachers also encourage collaborative
learning by showing students how to listen to each other, taking time to discuss, and practicing listening
among peers and teachers. Additionally, teachers also like to use a peer-to-peer and group work format
when teaching with VLE and are considering giving each group a different task to have a more
personalized learning experience.

The virtual learning environment has become an essential part of education, including language
teaching, and is believed to offer unique benefits in the learning process (Shopova, 2014). When
designed and taught well, VLE gives opportunities for quality learning. Because of this, teachers are
responsible for improving the use of VLE and making it a successful experience for both teachers and
students.

How do Arabic Language Teachers utilize VLE to ensure its effectiveness in language learning?

Ultimately, this study furthermore examines how Arabic language teachers utilize VLE to ensure
its effectiveness in language learning. Mixing-up content and collaboration types, emphasizing
interaction, and using gamification to keep students engaged are the three main themes identified in
this study.

The same content structure may not apply to every course or student when teachers design
effective online courses. The key to developing revolutionary educational activities is to be flexible and
use a mix of content and types of collaboration. Teachers believe that each student absorbs different
information in different ways. For instance, a student can find it challenging to understand by reading
lengthy passages of material. If the same information is provided via a video instead, the student might
learn it more effectively. Others might find that reading passages of text again at their own pace is more
beneficial than watching an audiovisual presentation. Also, Arabic teachers should establish breakout
spaces that give students options based on their preferred learning styles. Teachers should emphasize
student interaction when implementing VLE since the learning process occurs correspondingly to the
interactions among individuals and their environment.

Second, the emphasis on Interaction is another critical factor influencing teachers' approach to
implementing VLE. Interaction in an online course is usually different than in face-to-face classes. Both
students and teachers need interaction to build trust and have meaningful discussions. Apart from that,
the content has to be relevant and engaging. It should provide chances for learners to network and
collaborate on assignments and assignments. Learning material should encourage participation in
discussion groups both during and after class and reward meaningful contributions.

Using gamification is the third theme identified on how Arabic language teachers make VLE
effective in language learning. Arabic teachers also believe that using game elements helps make
learning more effective as its ability to engage students more effectively than traditional coursework.
Games include numerous components that are innately appealing to adults and teenagers and have a
significant influence on their habits, which serves to add another learning drive. Gamification has been
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employed more frequently in educational settings over the past ten years to boost student engagement
and promote social interaction. Hence at all educational levels, games have been implemented in a
variety of circumstances. as they can produce positive effects, such as both intrinsic and extrinsic (Fathi
et al,, 2021), and show their capacity to enhance students' achievement (Seaborn and Fels, 2015;
Koivisto and Hamari, 2019).

CONCLUSION

In general, this study intends to investigate the usage of VLE in Non-Arabic Speaking Learners’
classrooms from the perspective of Arabic teachers in higher education institutions. An attempt was
made to determine how Arabic teachers use the Virtual Learning Environment (VLE) in Non-Arabic
Speaking Learners’ classrooms. There were three research questions in line with its goals, examining
AFL teachers' perspectives on using VLE in their language teaching, AFL teachers' approaches to
implementing VLE, and the effectiveness of VLE in language teaching. The main objective of the current
study was to evaluate VLE usage in Non-Arabic Speaking Learners’ classrooms from the perspective of
Arabic teachers, particularly in the Malaysian higher institution context. For this purpose, one-to-one
in-depth interviews were conducted with the three informants. Semi-structured interviews were used
to gather the data to allow the informants to express their experiences in an accessible manner. The
researcher applied the thematic analysis (TA) approach in analyzing data. The analysis of this study
helps in providing such information to universities on the perspectives of Arabic teachers on the use of
VLE, their approaches when implementing VLE and how VLE can be effective in their language teaching
in a virtual learning context. This study allows us to better understand how Malaysian Arabic teachers
adapt to virtual language learning environments through their utilization of VLE at the university level.
The findings are anticipated to contribute to the consideration of the practitioners in language learning,
and more particularly e-learning education.
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